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Abstract
Assessment as a regular feature of classroom activity has long been understood as

indispensable to monitor student progress and inform instructional decisions. However,
research studies (Giraldo, 2018) showed that language teachers who largely engage in
classroom assessment practices held a weak understanding of assessment-for-learning
(AfL), which emphasizes the integration between assessment and curriculum. This
incapability prevents teachers from identifying learners’ strengths and weaknesses and
interpreting the test results with caution. This phenomenon is especially observed in
recent bilingual courses in Taiwan. In 2019, the Ministry of Education implemented
bilingual education promoting dual learning objectives of maintaining content and
English language competence in both primary and secondary learning contexts. The
curricula change offers opportunities for teachers to empower themselves on bilingual
topics through participating in professional development, such as the Content and
Language Integrated Learning (CLIL) workshops. Yet, the issues of CLIL assessment
have not been addressed appropriately in professional development workshops, probably
because of its complexity. For instance, the dual assessment processes of CLIL
instruction and the insufficient CLIL-type teaching materials and assessment criteria.
Since a lack of understanding of both language and assessment issues and a lack of
familiarity with the assessment tools result in misconceptions, which could undermine
the quality of bilingual education, this project aims to investigate Taiwanese CLIL
teachers’ current level of assessment concepts and identify their training needs in
designing CLIL assessment.

A language assessment survey (LAL) adopted from Wu (2014) and Kremmel &
Harding (2020) was applied to explore both content and English language teachers’
perceptions and practices. Nine components are included in the survey: (1) Previous
training on language testing, (2) personal beliefs and attitudes, (3) content and concepts
about assessment, (4) design of assessment, (5) uses of Assessment, (6) assessment
forms and frameworks, (7) interpretation of assessment results, (8) assessment and
teaching, and (9) analysis and scoring. 161 in-service teachers involved in the CLIL
professional development were recruited for the current project. The exploratory factor
analysis was applied to uncover the underlying structure of variables within the
administrated LAL survey. Semi-structured interviews were also conducted to
triangulate the aspects that might be left unclarified in the proposed LAL survey, which
targets solely for Taiwanese in-service CLIL teachers. The findings derived from this
project allowed the principal investigator to propose the content and materials for the
design of CLIL teachers’ professional development. It will also contribute to the
construction of an LAL knowledge base that helps teachers gain different perspectives
toward the function of assessment and realize its relation to CLIL instruction.
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